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ABSTRACT 
Providing students with written dialogues of unsuccessful group discussions to compare with well-
organized ones demonstrating active and equal participation is a useful exercise in English 
Discussion Class (EDC) lessons. However, several studies have shown that varied preferred 
learning style should be considered when planning exercises and that the sole use of written text 
to portray meaning will not necessarily appeal to all learners. Instead, efforts should be made to 
adopt multimodal materials, for instance those which include sound, images and movement (Jewitt, 
2009; Kress, 2009; Hyland, 2004). This study describes the creation and implementation of three 
video dialogue comparisons in nine different EDC classes. The results indicate that although 
students do not feel confident completing guided-discovery activities incorporated in the design, 
multimodal resources have positive effects on overall learning experiences. However, attention 
must be paid to the type of function or communication skill presented in this format.  
 
INTRODUCTION 
The primary objective of English Discussion Class (EDC) at Rikkyo University is to equip English 
as a Foreign Language (EFL) students with functional language (functions) and communication 
skills which support smooth, balanced and cohesive group discussions. It is a compulsory class 
which all freshmen take across two 14-week modules in their first year. Although all of the 
students have had some degree of formal English education before entering the course, the 
majority of their learning opportunities focused on writing and reading skills. Therefore when 
starting the EDC program, students often appear to have relatively low spoken English proficiency. 
Moreover, students express a serious lack of confidence when speaking and this anxiety is 
accentuated when faced with the task of expressing themselves in front of others in a group 
discussion. 
 Entrants on the course require an ability to adapt to the communicative culture of the EDC 
classroom as they are expected to share ideas actively and engage with others’ contributions. Such 
endeavors are often novel and daunting due to cultural barriers. For instance, Hayashi and Cherry 
(2004) and Swan and Smith (2001) explain that Japanese EFL learners tend to be passive and 
hesitant in discussions and rarely offer spontaneous responses, particularly for fear of making 
mistakes in front of others. More problematically, they rarely voice private opinions in front of 
others. Swan and Smith (2001, p. 309) add that “…What do you think of…? topics of discussion 
can be full of long and painful silences”; justifying students’ tentativeness in their second lesson 
in the first semester during which they must share opinions using target language such as, 
Personally speaking, I think… and What’s your opinion? for up to 16 minutes, without teacher 
intervention. Lastly, an additional aim for students is to manage breakdowns in group 
communication; however, admitting that other students’ utterances cannot be understood, as well 
as attempting to clarify misunderstandings can be especially rare. Swan and Smith (2001, p. 297) 
state that “In order not to embarrass the speaker, Japanese listeners often nod sagely even when 
they understand scarcely a word”. 
 This study will focus on the target language in the EDC curriculum that is specifically 
taught in order to help learners overcome these issues. Namely, two functions Joining a Discussion 
and Connecting Ideas foster better participation in a group discussion. With the introduction of 
the first function, students learn how to manage speaking turns by using phrases such as Can I say 
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something?  and Does anyone want to comment? The latter encourages active listening and helps 
students to agree and disagree with others by using phrases like What do you think of my idea? 
and As {you / name} said,… In addition, one communication skill, Checking Understanding, 
introduces students to the important habit of telling others that something is difficult to understand 
and teaches paraphrasing to clarify information by using expressions such as Sorry, I don’t 
understand. Do you mean…? Is that clear? and I mean… 
  A useful activity which provides a model of how and when to use function phrases and 
communication skills is in the form of a dialogue comparison. Model discussions (involving four 
students to reflect the standard group size) are provided in the accompanying course textbook for 
each unit of study (presented as a text with lines for each speaker). Teachers may adapt these 
model discussions and create their own dialogue comparisons to meet the aims of their lessons 
(see Appendix B for an adapted model). In the target language input stage of the lesson, students 
are presented with an example of a discussion and are asked to analyze it for any incongruities 
with the help of guided-discovery questions. They are then given a second dialogue which is 
compared with the first; learners are encouraged to notice target language that improves the quality 
of the discussion (which should be adopted in the subsequent discussion practice).  
 
A Multimodal Approach  
Although the main aim is for students to learn new phrases to build speaking and listening skills, 
in the EDC department, written text is the preferred mode for providing models of group 
discussions. However, there is much evidence to suggest that written text is not necessarily the 
best mode of instruction in EFL classes as it does not appeal to all learning styles (i.e. auditory, 
visual, kinesthetic). In essence, it is important to acknowledge that communication and meaning 
making involves using multiple modes, therefore, incorporating multimodal materials in lessons 
can help EFL learners to acquire interaction patterns more effectively. Kress (2009, p. 54) defines 
a mode as a “…socially shaped and culturally given resource for making meaning”. This 
emphasises a link between socio-culturally mediated action and language. According to Jewitt 
(2009), the theoretical assumption underlying multimodality is that communication and meaning 
can be achieved through modes other than written language alone, for example, image, movement, 
gestures, layout, sound and colour, to name a few (See Appendix A for an example of gestures 
used to depict a connection of speakers’ and listeners’ ideas).  
 Multimodality is closely related to the use of technology as it allows for more flexible 
representation of communication and interaction patterns (Jewitt, 2009). In addition, Hyland 
(1994, p. 65) argues that a better approach in EFL lessons is to use multimedia resources designed 
to meet the needs of visual, auditory and kinaesthetic learner styles as they are “…more effective 
than catering to any single modality in a vocabulary learning activity with Japanese students”. 
This is supported by Al Fadda and Al Qasim (2013) who state that in recent years, there have been 
significant advances in emerging digital technologies and this has led to a shift in the ways in 
which information can be presented to students in formal language learning environments. 
Moreover, Bezemer and Kress (2008) claim that digital media representations of materials can be 
used alongside or instead of traditional textbook formats. Based on these claims and the 
aforementioned issues facing EDC learners, multimodal video dialogue comparisons were 
designed for Lesson 7 - Joining a discussion, Lesson 10 - Connecting Ideas and Lesson 12 - 
Checking Understanding. The value of using multimodal resources in the EDC context will be 
explored in detail in the study by addressing the following questions: 
1. How can written text dialogue comparisons be effectively redesigned as multimodal videos, 
which present target language in English Discussion Class lessons? 
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2. How does the use of multimodal dialogue comparisons affect learning experiences in 
English Discussion Classes? 
3. What influence does preferred learning style have on students’ perceived effectiveness of 
multimodal dialogue comparisons? 
 
METHOD 
The overarching goal of this small-scale action research project was to design and introduce 
resources in an attempt to enhance teaching practices, and in order to collect sufficient data, it was 
necessary to take a methodical approach. According to Nunan and Bailey (2009, p. 17) “Action 
research as a method involves systematic procedures for collecting data and understanding their 
meaning in a local context”. Consequently, the cycle in this study started by creating a video for 
Lesson 7 (having reviewed literature related to the use of multimodal materials in EFL contexts), 
making in-class observations and gauging the success or failure of the materials (based on students’ 
comments and reactions), making improvements to the redesign and subsequently creating a 
second video for Lesson 10. Further critical reflection was made after using the multimodal 
dialogue comparison in Lesson 10 and based on evaluations (included feedback from students and 
6 other teachers in the EDC department) a third video was created and used in Lesson 12.  
 
Designing Multimodal Dialogue Comparisons  
The equipment used when making the multimodal dialogue comparisons had a large impact on 
the final outcome of audio-visual quality, which is discussed below (see Redesign Results and 
Discussion). The textbook model discussions (Lesley et al., 2016) for Joining a Discussion, 
Connecting Ideas and Checking Understanding were adapted. This was made into a guided-
discovery exercise by adding questions at the end of each text for students to answer and complete 
an analysis of the two discussions (see Appendices B.1 and B.3). The new written dialogue 
comparisons were then given to 4 instructors who volunteered to act as model students in the 
recording of the discussion; although their identities could not be safeguarded when using the 
resources in lessons, their real names were not disclosed and they simply appeared as Ryo, Aki, 
Eri and Jun.  
 When designing each set of materials, special attention was paid to the different modes 
used for communicating meaning (see Table 1). 
 
Table 1. Abridged Outline of Elements in the multimodal dialogue comparison design 
 
Target Language (TL) The aim of the TL is to help learners… 
1) Joining a Discussion  …understand how to take turns.  
2) Connecting Ideas …show they are listening actively by linking ideas. 
3) Checking Understanding …manage breakdowns in communication. 
Modes Purpose of Mode 
Images of 
speakers  
To reflect the typical EDC group discussion and to clearly indicate different 
turns being taken.  
Speech To indicate balance through varied length and quantity of utterances. 
Overlapping, lengthy pauses or sequential turns represent problematic or 
smooth turns. Tone and intonation infer active or low levels of participation. 
Gestures Raising hands is an action used to volunteer to speak / ask questions. Pointing 
shows attempts to engage others or connect ideas. Nodding and facial 
expressions display agreement and comprehension or misunderstanding. 
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Visuals  To clarify the meaning of vocabulary used by speakers (see Appendix B.2). 
Music  
 
To draw attention to the analysis questions. To lower affective barriers; to help 
participants feel less self-conscious about speaking in front of others (Hedge, 
2008). 
Animations 
 
To indicate progression through the exercise and to assist with time-keeping 
(i.e. a change of background image or color should prompt participants to share 
ideas with partners or finish an analysis). 
 
Investigating Learner Perceptions 
Three intermediate and upper-intermediate classes (19 students) participated in this study: one 
Level 3 class (TOEIC scores ranging 280 – 479) and two Level 2 classes (TOEIC scores ranging 
480 – 679). The sample represents 21% of the total number of Level 2 and 3 students taught in 
this instructor group. As a result of the sample size, there was low generalizability, meaning 
external validity could not have been fully achieved in this study. Yet, meaningful and insightful 
data gathered are integral to its transferability (Schofield, 2007).   
 In order to ensure a high degree of consistency, the methods used for collecting data were 
triangulated (Brown, 2014). The sample completed the multimodal dialogue comparison exercises 
in Lessons 7, 10 and 12 and were then given a questionnaire in Lesson 14 (containing 9 questions 
related to learning style, and 13 questions about the multimodal dialogue comparisons). The 
survey was in English and in Japanese to guarantee that the participants understood the items.  
 For ease of reporting, the quantitative component of the questionnaire took the form of 
Likert-items scaled 1 = Strongly Disagree (SD), 2 = Disagree (D), 3 = Agree (A), 4 = Strongly 
Agree (SA), and the qualitative component of the questionnaire allowed space for open-responses 
detailing descriptions related to learning experiences. Further qualitative data was gathered by 
way of classroom observations to allowing feedback from participants, which was essential for 
planning each new stage of the redesign.  
 
RESULTS 
The first set of outcomes relate to the processes involved in creating effective materials, the 
successes and failures from a technical perspective, and students’ perceived usefulness of the 
redesign. Results measuring participants’ learning experiences will follow. 
  
Redesign Results 
The first multimodal dialogue comparison for Joining a Discussion was created by recording the 
model students with an iPad Air 2. The video recording was then edited using Windows Media 
Maker and saved as a Movie Maker Project and later converted to an MP4 file which was more 
easily accessed on across devices. Immediately after playing the video, participants in all three 
classes commented on the poor sound quality (there was some white noise in the background and 
although the sound was adjusted during editing, the volume was very low, which made the speech 
difficult to hear). Another point of feedback was that the model students (Ryo, Aki, Eri and Jun) 
were unclear due to high pixelation and insufficient lighting. Comments from other instructors in 
the EDC department also drew attention to the pace of speech, which would have potentially been 
too fast for lower level students. In spite of the poor outcome of the recording, all participants 
spotted the uneven turn-taking in the first model discussion and could understand the target 
language and the reasons for its use (see Table 1).  
 In light of the results from the first process, there were some changes when making the 
second set of materials for Connecting Ideas. Firstly, the discussions were recorded in a well-lit 
room using an Olympus E-M5II for much higher quality resolution. The editing was carried out 
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in the same way as before but the sound quality was enhanced by using an IC recorder as a 
microphone (which was connected to the camera). Closer attention was paid to the pace of speech, 
plus target language was stressed and gestures were augmented. In class, participants reported that 
the audio-visual quality was high, however only 7 learners could easily recognize and comment 
on the target language being introduced. By a show of hands after using the multimodal materials 
in Lesson 10, nearly all learners agreed that it was difficult to spot all the differences between the 
dialogues. A practical issue which arose was the timing used in the video; learners watched the 
first discussion and had an interval of (53 seconds) for analysis (i.e. sharing answers to the guided-
discovery questions with a partner) and preparation for the second dialogue. One participant 
openly stated in Japanese that this stage was too short, which meant that the timing needed to be 
addressed in the third video.  
 Reflecting on the results from the first two stages of research was important to avoid 
designing ineffective materials for Lesson 12, Checking Understanding. To aid comprehension, 
additional images were used to portray the meaning of tips, which in this context meant advice 
but could be easily confused for money (see Appendix B.2). When using Windows Movie Maker 
there were synchronizing difficulties when attempting to layer extra images on previous 
recordings, so further editing was carried out using WeVideo. Similar to the second set of resources 
for Lesson 10, the participants stated that the audio-visual quality was high. However, in this case, 
it was easier for learners to notice communication flaws in dialogue 1 and the target language used 
to repair communication breakdowns in dialogue 2 (apart from the expression I mean…, which is 
used by speakers to paraphrase).   
 
Questionnaire Results 
Despite technical and structural issues affecting the quality of the multimodal dialogue 
comparisons outlined above, some comments from in-class observations and from the open-
response section of the questionnaire include participants claiming the materials to be “so 
enjoyable”, “interesting” and “more fun than reading”. More detailed insights related to the effects 
on learning experiences and to the connections between preferred learning styles and perceived 
effectiveness of multimodal resources are illustrated in the tables below. 
 
Table 2. Student questionnaire responses providing background information about learning style 
 
Question (SD) 
1 
(D) 
2 
(A) 
3 
(SA) 
4 
1. I am open-minded and receptive to new 
experiences in EDC. 
0% 
(0) 
5.26% 
(1) 
52.63% 
(10) 
42.11% 
(8) 
2. I like to collect and analyze information. 
 
5.26% 
(1) 
21.05% 
(4) 
57.89% 
(11) 
15.79% 
(3) 
3. I am interested in investigating ‘how and 
when’ to use different phrases in English 
discussions. 
0% 
(0) 
10.53% 
(2) 
52.63% 
(10) 
36.84% 
(7) 
4. I enjoy independent study in EDC lessons 
(i.e. I feel confident to complete exercises 
without teacher guidance). 
5.26% 
(1) 
52.63% 
(10) 
36.84% 
(7) 
5.26% 
(1) 
5. I want my teacher to introduce and show me 
how to use all the ‘function phrases’ and 
‘communication skills’ I need in a 
discussion (i.e. I do not feel confident to 
0% 
(0) 
15.79% 
(3) 
42.37% 
(8) 
42.37% 
(8) 
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complete exercises without teacher 
guidance). 
6. I am interested in discussing ‘how and 
when’ to use different phrases in English 
discussions with my partners in class. 
0% 
(0) 
26.32% 
(5) 
57.89% 
(11) 
15.79% 
(3) 
7. Reading model discussions in the textbook 
is useful and helps me to remember ‘how 
and when’ to use the ‘function phrases’ and 
‘communication skills’.  
 
0% 
(0) 
 
21.05% 
(4) 
 
31.58% 
(6) 
 
47.37% 
(9) 
8. Audio recordings of speech in English are 
useful to help me learn new vocabulary and 
phrases. 
5.26% 
(1) 
5.26% 
(1) 
26.32% 
(5) 
57.89% 
(11) 
9. Audio-visual recordings of speech in 
English are more useful than audio 
recordings to help me learn new vocabulary 
and phrases. 
0% 
(0) 
10.53% 
(2) 
57.89% 
(11) 
31.58% 
(6) 
 
Table 3. Student questionnaire responses related to the use of multimodal dialogue comparisons  
 
Question (SD) 
1 
(D) 
2 
(A) 
3 
(SA) 
4 
10. It is enjoyable to watch videos of discussions 
in EDC lessons. 
5.26% 
(1) 
10.53% 
(2) 
15.79% 
(3) 
68.42% 
(13) 
11. The video(s) I watched in EDC lessons were 
useful models to help me understand what a 
‘good’ or ‘bad’ discussion is. 
0% 
(0) 
5.26% 
(1) 
26.32% 
(5) 
68.42% 
(13) 
12. The video(s) helped me to study useful 
phrases to use in my discussions. 
0% 
(0) 
5.26% 
(1) 
63.16% 
(12) 
31.58% 
(6) 
13. The videos(s) helped me to remember 
phrases to use in my discussions. 
0% 
(0) 
15.79% 
(3) 
63.16% 
(12) 
21.05% 
(4) 
14. I wanted to watch the video(s) more than one 
time to understand the ‘function’ and 
‘communication skills’ better. 
10.53% 
(2) 
57.89% 
(11) 
31.58% 
(6) 
0% 
(0) 
15. It is easier to study ‘function’ and 
‘communication skills’ when I use a 
textbook than when I watch videos.  
10.53% 
(2) 
63.16% 
(12) 
21.05% 
(4) 
5.26% 
(1) 
16. It was easy to understand the speakers in the 
video(s).* 
0% 
(0) 
21.05% 
(4) 
52.63% 
(10) 
26.32% 
(5) 
17. It would be useful to see how other Japanese 
students use the ‘function’ and 
‘communication skills’ in discussion videos. 
10.53% 
(2) 
31.58% 
(6) 
47.37% 
(9) 
10.53% 
(2) 
18. It would be more useful to see how native 
speakers use the ‘function’ and 
‘communication skills’ in discussion videos 
than to see how non-native speakers use the 
phrases. 
10.53% 
(2) 
15.79% 
(3) 
52.63% 
(10) 
21.05% 
(4) 
19. The video(s) were too long. 21.05% 68.42% 10.53% 0% 
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 (4) (13) (2) (0) 
20. Having the video’s background music play 
in class made me feel less self-conscious 
when sharing my answers with other 
students. 
5.26% 
(1) 
15.79% 
(3) 
73.68% 
(14) 
5.26% 
(1) 
21. Having the video’s background music play 
in class was distracting when trying to 
complete tasks. 
26.32% 
(5) 
57.89% 
(11) 
10.53% 
(2) 
0% 
(0) 
22. I would like to watch more videos in EDC 
classes next semester. 
5.26% 
(1) 
21.05% 
(4) 
63.16% 
(13) 
5.26% 
(1) 
 
DISCUSSION 
Designing an Effective Multimodal Dialogue Comparison 
The results from the in-class observations and questionnaire indicate that multimodal dialogue 
comparisons provide useful models of group discussions. Nevertheless, given that learners were 
not able to clearly understand all three target language points from watching the videos suggests 
that there are possibly different types of functions and communication skills which are better 
suited to other forms of language presentation. This research proposes new terms that can be used 
to categorize the functions and communication skills which are appropriate (consistency devices) 
or inappropriate (content devices) for multimodal dialogue comparison redesign. Firstly, 
‘consistency devices’ (i.e. Joining a Discussion and Checking Understanding) can be defined as 
functions and communication skills related to flow and cohesion in a discussion. A lack of 
consistency devices leads to clear, easily identifiable breaks in communication and poor 
organization. Whereas a ‘content device’ (i.e. Connecting Ideas) can be defined as a nuance related 
to the development of ideas in a discussion. A lack of content devices might not be detrimental to 
the progression of a discussion but would impact the depth and quality of interaction. 
 Other aspects of effective redesign that have been highlighted by the results are that it is 
important to grade the rate of speech appropriate to level. Plus, approximately 89% of respondents 
agreed that an eight-minute multimodal dialogue is not too lengthy. Lastly, 74% of respondents 
reported that having native-speaker model students would be a desirable inclusion in future 
redesigns. 
 
Impact on Learning Experiences 
There is evidence to strongly suggest that the use of multimodal dialogue comparisons in English 
Discussion Classes has a positive effect on learning experiences, as 84% of the sample population 
agreed it was enjoyable practice. One small contributing factor is that having background music 
can reduce affective barriers and help students to feel less self-conscious when speaking in front 
of others (when completing the discussion analysis sections of the comparison), as reported by 
79% of respondents. 
 Also, another important finding is that nearly 70% of students would like audio-visual 
materials to be used in following semesters, which draws attention to the value of more 
investigation into the use of multimedia in the EDC department to meet the needs of learners. This 
is especially relevant as 95% of learners in the sample disagree that the accompanying course 
textbook provides better models of functions and communication skills than multimodal dialogue 
comparisons. 
 
Learning Style 
Responses to questions 8, 9 and 15 suggest that audio-visual materials can appeal to a wide range 
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of learners. This is a finding which highlights the need to adopt resources in the EDC classroom 
that appeal to varied learning styles in a bid to increase learner engagement and motivation. 
Overall, 84% of students reported that the multimodal dialogue comparisons helped them to 
remember phrases to use in their group discussion, which is a very positive effect on learning 
experiences and suggests potential enhanced proficiency. In fact Hill et al. (2012, p. 438) argue 
“…research demonstrates that information is stored in long-term memory in both visual and verbal 
forms. Thus, information presented to students audio-visually is readily imprinted, retained longer 
and recalled at higher rates”. 
 Another interesting finding from the survey is that although 16 learners are interested in 
analysing information, and demonstrated their ability to do so in class, only 3 students reported 
that they felt confident enough to complete exercises which are more exploratory in nature and 
involve less teacher input (i.e. guided-discovery exercises). This suggests that the model 
discussion aspect of a multimodal dialogue comparison is popular amongst students but closer 
analysis of the function phrases and communication skills should be in the form of a teacher-
fronted language presentation.  
 
Limitations 
Having a dual role as a researcher investigating learners’ responses to a redesign and being the 
instructor administering the redesign could have caused participant reaction (BERA, 2011; Willig 
& Stainton-Rogers, 2010). This means that although they were reassured of there being no 
repercussions to giving negative feedback, the students might not have reported their experiences 
in the same way had they received the survey from an impartial source. 
 In addition, due to time constraints in other lessons in the semester, the student 
questionnaire was administered in the final week of the semester. In Lesson 14, there was lower 
attendance than in previous classes; perhaps because of the more informal structure of the 
ungraded final lesson. This meant that the sample size reduced from 24 participants to 19 and 
consequently weakened the validity of the study. Another problem of having the formal feedback 
in Lesson 14 was that the participants may not have remembered all three multimodal dialogue 
comparisons clearly, which may have compromised the accuracy of the self-reporting in the survey. 
To reduce this threat to validity, some stimulated recall was employed by playing short clips of 
the videos as a reminder of the target language aim. However, due to limited time it was impossible 
to replay the full versions. In similar future studies, it is advised to conduct surveys after each set 
of materials are used. 
 Finally, other practical considerations are that having the correct apparatus for high-quality 
audio-visual material production is subject to budgetary restrictions and classroom equipment.   
 
CONCLUSION 
This study examined materials that can be adopted in EFL classes which provide learners with 
contrasting models of poor and high quality discussions (dialogue comparisons); the good 
discussions exemplify ways of using specific target language to rectify breakdowns in 
communication and ways of achieving a smooth and balanced group discussion. Written text 
dialogue comparisons were redesigned as resources incorporating multiple modes such as images, 
speech, animation and music. Evidence from the investigation suggests that students believe it is 
easier to understand the use of target language in a group discussion if it is contextualized in an 
audio-visual format, as opposed to a written format. Yet it was clear from the inquiry that there 
are certain types of function phrases and communication skills which are well-suited to 
multimodal language presentation, specifically, Joining a Discussion and Checking 
Understanding (consistency devices) rather than Connecting Ideas (content device). 
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Further investigations into the extent to which multimodal dialogue comparisons actually 
improve learning would be beneficial for determining whether such materials should be 
incorporated into the overall design of the EDC curriculum. This future research would require 
very clear operationalization of target language retention in order to accurately gauge enhanced 
learning in a wide variety of students. Furthermore, gaining perspectives from all other EDC 
instructors on the potential integration of multimodal materials would be particularly insightful in 
examining future possibilities for curriculum design. 
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APPENDIX A – Gestures used to depict a connection of speakers’ and listeners’ ideas 
 
Aki connecting an idea (Appendix B, Line 8)       Eri & Jun signaling Ryo’s misunderstanding 
 
APPENDIX B – Dialogue 1: Dialogue comparison exercise used in Lesson 12 
 
Checking Understanding - Discussion 1 
 
1Aki: Okay, so, what makes people happier – spending free time alone or spending 
time with friends? Who would like to start? 
2Eri:  Can I start? 
3Jun/Aki/Ryo: Sure / Go ahead / Of course 
4Eri: In my opinion, hanging out with friends makes people more content. It’s 
mainly because people can have a good time practicing hobbies and sharing 
memorable experiences with other people.  
5Jun/Aki: [Reactions] 
6Ryo: [Pause 6 seconds] “Ha。。。ng。。。ing out”。。。。。。。。。“con。。。ten。。。
to”。。。。。。 “mem。。。mor。。。ra。。。bu。。。ru”.  
7Eri: No?。。。。。。[Pause 4 seconds]  In Japanese 友達
ともだち
と過
す
ごすともっと幸
しあわ
せ
な気分
き ぶ ん
になり、一緒
いっしょ
に何
なに
かをやるといい思
おも
い出
で
になる。 
8Aki: [Pause 6 seconds] What do you think of Ryo’s idea, Jun? 
9Jun: I totally agree with Ryo. As he said, it’s better to spend time with friends. 
Another reason is, our friends can give us tips when we have difficulties.  
10Ryo: [Pause 6 seconds] oooh….nice! Rich friends! 
11Jun/Eri: [えーーーー? / 違
ちが
うよ！] 
12Aki: Does anyone want to comment or ask a question? 
 
Discussion 1 Questions 
Question 1: Is the communication in this discussion good? (Why? / Why not?) 
Question 2: How could the discussion be improved? 
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APPENDIX C – Video clips depicting misunderstanding of the meaning of tips in lines 9 and 10 
 
 
APPENDIX D – Dialogue 2: Dialogue comparison exercise used in Lesson 12 
 
Checking Understanding - Discussion 2 
 
Aki: Okay, so, what makes people happier – spending free time alone or spending 
time with friends? Who would like to start? 
Eri:  Can I start? 
Jun/Aki/Ryo: Sure / Go ahead / Of course 
Eri: In my opinion, hanging out with friends makes people more content. It’s 
mainly because people can have a good time practicing hobbies and sharing 
memorable experiences with other people. Do you understand? 
Jun/Aki: [Reactions] 
Ryo: Sorry, I don’t understand, “Ha。。。ng。。。ing out”。。。。。。。。。“con。。。ten。。。
to” and “mem。。。mor。。。ra。。。bu。。。ru”. Can you explain? 
Eri: Sure. I mean that…..if people spend time with friends, they are happier and 
when they do things with each other, they can talk about fun memories 
together. Is that clear? 
Ryo: Ahhhhhhh, I see. Yes, I understand.  
Aki: What do you think of Ryo’s idea, Jun? 
Jun: I totally agree with Ryo. As he said, it’s better to spend time with friends. 
Another reason is, our friends can give us tips when we have difficulties. Do 
you understand?  
Ryo: Mmmmm…..Maybe…..Do you mean your friends give you…..money…… 
when you…. need it? 
Jun/Eri: [No, no, no, no, no]  
Aki: Ah, I understand. Do you mean friends can help us solve problems?  
Jun: Yes, yes, exactly. For……example….if I couldn’t decide what kind of part-
time job to get, I would ask my friends for some advice.  
Ryo/Eri: [Reactions] 
Aki: Does anyone want to comment or ask a question? 
 
Discussion 2 Questions 
Question 3: What can listeners say if they do not understand an idea 100%? 
Question 4: What can help listeners check if they understand an idea 100%? 
Question 5: What can speakers say to help others to understand an idea? 
